BEHAVIOUR AND
RELATIONSHIPS

EMOTION COACHING

Training in 3 parts-
1. Theory underpinning how the learning brain can be reached
2. Personalised regulation to reach the learning brain

3. General classroom practice to reach the majority of learners
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Training in 3 parts-

1. Theory underpinning how the learning brain can be reached
2. Personalised regulation to reach the learning brain

3. General classroom practice to reach the majority of learners
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‘Bad’ Behavioor (ceberg

Lﬂ-ﬂearr}g” ;- ] Context
HOUTINGTEarsS.

1- Stress at home

(eXey ierisad

A lot of the work that we are asked to do is in REACTION to the behaviours shown on the
tip of the iceberg.

Know your pupils and are successfully identifying those who are displaying/ may soon
display traits from below the iceberg so we can begin work to PREVENT the tip of the
iceberg behaviours (That's where Bedazzle plays a small role) and PROMOTE positive
behaviours such as coping, confidence and connectedness- where RESTORATIVE
PRACTICE supports.
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PSYCHOSOCIAL DEVELOPMENT

Early Childhood Preschool

Infancy G» School Age

3 4
¢

Maturity Adolescence

Middle Adulthood Young Adulthood

Conflict During Each Stage

Each stage in Erikson's theory builds on the preceding stages and paves the way for
following periods of development. In each stage, Erikson believed people experience a
conflict that serves as a turning point in development.

In Erikson's view, these conflicts are centered on either developing a psychological quality
or failing to develop that quality. During these times, the potential for personal growth is
high but so is the potential for failure.

If people successfully deal with the conflict, they emerge from the stage with
psychological strengths that will serve them well for the rest of their lives.3 If they fail to
deal effectively with these conflicts, they may not develop the essential skills needed for
a strong sense of self.

Stage 1 (birth-1) Trust vs. Mistrust

Infants must rely on others for care.

Consistent and dependable caregiving and meeting infant needs leads to a sense of trust.
Infants who are not well cared for will develop mistrust.

Stage 2 (1-3 years) Autonomy vs. Shame and Doubt

Children are discovering their own independence.

Those given the opportunity to experience independence will gain a sense of autonomy.
Children that are overly restrained or punished harshly will develop shame and doubt.
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Stage 3 (3-5 years) Initiative vs. Guilt

Children are exposed to the wider social world and given greater responsibility.

Sense of accomplishment leads to initiative, whereas feelings of guilt can emerge if the
child is made to feel too anxious or irresponsible.

Stage 4 (5-12 years) Industry vs. Inferiority

Stage of life surrounding mastery of knowledge and intellectual skills.
Sense of competence and achievement leads to industry.

Feeling incompetent and unproductive leads to inferiority.

Stage 5 (adolescence) Identity vs. Confusion

Developing a sense of who one is and where one is going in life.

Successful resolution leads to positive identity.

Unsuccessful resolution leads to identity confusion or a negative identity...

Read more at: https://www.adda247.com/teaching-jobs-exam/eriksons-stages-of-
psychosocial-development/
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- Stage 4: Industry vs. Inferiority

The fourth psychosocial stage takes place during the early school years from
approximately ages 5 to 11. Through social interactions, children begin to
develop a sense of pride in their accomplishments and abilities.

Children need to cope with new social and academic demands. Success
leads to a sense of competence, while failure results in feelings of inferiority.

Outcomes

Children who are encouraged and commended by parents and teachers
develop a feeling of competence and belief in their skills. Those who receive
' little or no encouragement from parents, teachers, or peers will doubt their
¢ abilities to be successful.
Successfully finding a balance at this stage of psychosocial development
leads to the strength known as competence, in which children develop a
belief in their abilities to handle the tasks set before them.

These are measures that you already take to promote industry over inferiority...
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HOW THE SCHOOL ENVIRONMENT FACILITATES
PSYCHOSOCIAL DEVELOPMENT

- - Development: School offers chances for pupils to learn, achieve, and collaborate,
fostering a sense of industry and confidence.

: . - Social Comparison: Through learning experiences, children compare themselves to
| peers, impacting their self-esteem positively or negatively.

- Feedback: Teacher feedback shapes pupils' sense of industry or inferiority.

, - Life Skills: School teaches crucial skills like problem-solving and teamwork,
4 promoting industry.

- Dealing with Failure: How children cope with failure at school influences their
development of industry or inferiority.

These are measures that you already take to promote industry over inferiority...
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PSYCHOSOCIAL
DEVELOPMENT
THROVGH
EMOTION
COACHING AND
REGULATION

Third: We can
support the child to
reflect, learn, remember,
articulate and become
self-assured.

| . Second: We must relate
and connect with the child
through an attuned and

sensitive relationship.

\

First: We must help the child
2 to regulate and calm their
| fight/flight/freeze respanses.

/\

,
: 5

A BEHAVIOVR POLICY BASED ON
EMOTION COACHING AND
RESTORATIVE PRACTICE

Heading straight for the 'reasoning' part of the brain with an expectation of learning,
will not work so well if the child is dysregulated and disconnected from others.

These are measures that you already take to promote industry over inferiority...
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Zones of regulation

Blue

This is where we are at a low state of
alertness. Our brain and body is
moving slowly and sluggishly. We may
be feeling tired, sad, bored or unwell.

This is the zone where we experience
more intense emotions but we are still
able to maintain a level of control. We

are in a heightened state of alertness
but we do still have some control. We

may be feeling worried, frustrated,
anxious, excited, scared or
overwhelmed.

T

Green

We are in control of our emotions in
this zone. We are in a regulated state
of alertness. We may be feeling calm,

happy and ready to learn.

Red

We are struggling to control our
emaotions in this zone. We may be
feeling angry, wild, out of control or
terrified. We may be hitting out or
becoming physical with others.

This has been successfully used with some of the pupils | work with to help identify
emotions.

(LINK TO ANIMALS HERE AND DISCUSS HOW IT HAS BEEN ADAPTED)

Behaviour and Relationships Page 9 of 20



REGULATION PLAN

INSTRUCTIONS

Soretires gur feelings can big and overwheiring and depending on how w2 are feeling we right
red dif fevent to hélp us 1o be cur Best and be ready tolEam. This plan wAll help you
rémember i you néed to do fo be Bbl# fo e brd dchievs!

E IF | FEEL LIKE FEAR, | CAN...
L)

LAUGHTER,
DEEP BREATHS,
BE WITH CALMING. SAFE PEDPLE.
UGS AND COMFORT

How the Animals have been adapted and simplified...

This model can be accessed by all pupils to identify emotions.

We can help most children to regulate by using a range of 'off the shelf' strategies
(conversations around feelings/ listening to music/ hugging/ laughing)- some will become

aware of their own strategies over time and will independently put them into practice.

Others will need to be guided through a personalised strategy plan (NEXT SLIDE)
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HOW THE HOME ENVIRONMENT FACILITATES
PSYCHOSOCIAL DEVELOPMENT

1 - Active listening; Parents pay attention to child’s feelings, acknowledge emotions
and validate experiences.

- - Setting clear expectations and limits: Establish consistent rules and boundaries to
. help understand appropriate behaviour. Give specific praise for positive behaviours.

- Promoting empathy and perspective-taking: Help children understand and
consider other people’s feelings and viewpoints, promoting industry.

+ - Further opportunities for social interaction: Development of hobbies and interests
& with siblings and friends allows problem-solving and teamwork, promoting industry.

- Expressing love and affection: Showing warmth, cuddling and providing physical
touch helps build a sense of security, promoting industry.

These are measures that you already take to promote industry over inferiority...
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Behaviour and Relationships

BE YOUR CHILD'S {3 {3 {3 {33

LI

STEP 1: Be Aware

‘Ways to work on emotions:
« Mindfulness Practice
« Body Scan
+ Journal
« Pray
« Write Down Triggers
« Affrrmations

STEP 3: Label Emotions
Happy Sad Angry
Afraid Agreeable Annoyed
Disgusted Enraged Surprised
Shocked Stressed  Lonely

Worried Amazed Bored
Tarrified Grigving Excited
Tired Exhausted Hurt

STEP 2: Connect

How to connect with your child:
+ Stop before you react
« Activaly listen
= Get on or below eye level
« Gentle, loving touch
« Sincere nonverbal communication
. Savor your time tqgether
+ Be fully present

STEP 4: Empathize

How to show empathy &
understanding:
= Have a NO judgement zone
« Let your child know emotions are
acceptable
« Ba sensitive
+ Share a time you felt the same way

STEP 5: Set Limits & Problem Solve

Teach your child to ask these questions:

What am | feeling?
What are the solutions?

Which ona should | try?

What is the problem?
What happens if_.7

More to
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i Emotion Coaching Scripts

£
. o

The first step does not require words or actions. It |s a chance to bune in bo the child
or young parsan and try to work out how they may be fiaaling in that moment. Look for
physical signs (eg. clenched fists/crying) and verbal signs (eg. shouting/swearing) of
the emotion being felt. Take & moment to ensure you feel calm and ready to
lﬂkhﬂﬂlﬂﬂﬂ thee emotion and set a lmit i MECESSAryY.

I'm sarry that happened to
FOUL Youa must Teel very...

‘fou seem angry as you're
clemching yeur Tists and
shoating

's marmal bo Tesld angry
aboat thad. | would feel
st Wiy teo

| can see that you're

i U, | wondar il
it is because...

I carn s that you ang
kicking the wall in
frustration. | would be
Faaling upsat 1ol

Iri this heuse, the Nbo s
‘urned aff st Tpm Eo that
Is wiat | am goang to do

Itis ok to Foel angry, but it
e nat ok b throw things
af your sister

The rules are thai you
give me your phome
before bed so you oan
Thav i gead night's sleap

1% s not OF to swhear af me

| am godng ta taks this
stick because | sed to

keep everyors safe

W dont push peopile
bacaiisa i couskd burt
tham

Explaring Problem Solving Solutions
.
i Haxt tima you fesl lice thin pou
f n ”» m—n:-:hﬁnmlm ur&:‘t::::-ﬂﬂmﬂln can go 1 TR safe Bpace we have
M 3 @) ==
‘Whal wers pou brying lo acheve [+ think o s difteram
oy 7 s ot e Rkt mare
o =

00 L TOOLOEO & ©060W

angry  nervous frustrated  confused  tired onnoyed  upeet  gnaipus disoppointed  axcited | happy Slity
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The more healthy relationships a

child has, the more likely he will

be to recover from trauma and
thrive. Relationships are the
agents of change and the most
powerful therapy is human love.

Bruce D Perry

PICTUREQUOTES . cor
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Quick break out activities that can be done in class time to help ALL regulate...

Behaviour and Relationships

KIDS
FOR SELF-RECULATION

Set on interval fimer and complete each animal mgwernent
for 45 seconds. with 15 seconds of rest in between Do as
Ay as you cani

s¥., FROGIUMPS
7 Hop. hop, back and forth like a frog

oz BEAR WALK
Hands & feet on the foor, hips I".:gh = wacklk, heft
and right

GORILLA SHUFFLE
Sink, Into a low sumg squat, witth hands on the
floor. shuffle around the room

STARFISH JUMPS

' ! Juf'“lplﬁg jocks as fast as you can. with arms
= and legs Spread wide i

% CHEETAH RUN
wamme  Run in ploce as FAST as you canl Just like
[? ]L he fastest animal in the Sahara,
1 1

CRAB CRAWL
51t and place your paims flat on the Noor behind you
negr your hips LIFT up ofF The ground and cnawl

ELEPHANT STOMPS
2 March in place Il.I“.'.r‘.:,_'| your krees as !1Ig‘.'. as

you can and stompifg the ground as Kard as
you canl
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Empower young people through offering
non-judgmental support - check in with
yourself on how you view your child or the
situation.

Get on their level and learn with them
through doing, talking and thinking.

Use T statements rather than ‘you
statements... they're less judgemental
and confrontational.

Reframe, 'You need to stop shouting.’
with, Td like others to be able to hear
my instructions so they understand
what to do next.

Behaviour and Relationships

« FRUSTRATION A
= GUILT [ SHAME ‘

REFRAME ™ BEHAVIOUR

“KIDS DO WELL IF THEY can®’
~Rois GREENE

= HOANT:

« WILLFuL
= DEFILANT

WE'S LAY
SHE TusT wWASTS

WHAT'S GETTMG ¥
THEIR LAy 7

Wow Can T HELP?

\o FipdRENOVE 5":0

= SuUPPORTED
+ STRENGTHENED

!
“ESEE A CHILD DIFFERENTLY, You SEE A DIFFERENT CWILD
~Dr Stuark Shanker

'L.l\en kids exhvbt challeng behaviour we tan be
“ STRESS DRTEETIVES™, F‘ndma and remaring loarriers .
*FIND STRESSORS —» REDULE TMEM
«FIND UHMET HEERS —» MEET THEM
«FIND SKiLLS DEFIEnS — TEACH THEM guusnsta
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Don't see it as a power strugle or ﬂiETHINKING POWER NEEDS 'Z
letting them get away with things. @kufenstl.

Offer empathy with choices:

Hou pea'T Hive A ST

POWER 1S NoT LIKEA Amount of Powed

| understand you need to feel safe- | T e, ou can B chs o s Tt Ak S

. , . , A The Pouwes D ConTRoL. iing AwAs ARy OF Youk cum Pouwer. LT LT U o .
think you'd feel safer in the ... or ... -

@ms DON'T WANT YOUR POWER. THEY WANT THEIR OwN.

RICHARD Lavoe

Promotes industry through positive

choice. D T A Heve T
i THe ADWLTS = i
As wew 1S ~ tsee A CHILD
- : 2 DIFFERENTLY...
Offer positive correction: BRSO See A DIFFeRenT
Power oveR CHILD??
OTHERS STUART SHANKER
| need you to... because... cef— I ———
. THEIR POWER Neeos 1. AVOID PAWER STRLIALLS
Promotes industry through . G A ENETES: hod BEGEE 2. AVOID MAKING THREATS
: e : 2. give ReseonsiBILITY T
understanding specific requirements S START (Omd STAINITIG CHiLo_ CevevoPment
CR %’f&%\eﬁmu“ RATHER 4. ResPecT bwn.n-wﬂ\e: 2
T Tre ADW
of others and eliminates further 5. Ask rot THeIR opnion S R S
b. Ask FoR THER HELP 6 ?ﬁzﬁ&r& mm“nm
questions. “THE REAUTY 1S THAT 1o ONE WIS A PEweR STRUGELED Riss aceenc )

Child under table...
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Communication is key to building
effective relationships. Are you okay?

You seem a bit down
today?

Emotion coaching through the 1. Becomeaware of
X emotion
Zones of Regulation can be an 2. Connectandstarta
conversation

excellent tool for teaching young "
. . w yO ' 3. Accept: communicate
people to communicate their understandingand it's

. . okay to feel that way.
feelings, instead of them g e
4.  Reflect: Use words to

demonstrating them... think back - describe feelings
to the iceberg. oful 5. End stage: Help them to

solve problems or suggest
‘Helpful behaviours'

Planning and practicing
communication, especially for
restorative conversations is

valuable..DEAR (next slide).
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+ Describe natural consequences, whether a
reward of a negative cCONsequence.

* Tell the person what would happen If you got
what you wanted.

D: Describe
Details (Just the
facts)

The last two weekends, we had plans to go to the movies
and then to go skating, but something came up and You had
to cancel both times.

[:Express
your Opinions
/ Emotions (¢l
statements®)

| was redlly bummed, because it was too late for me o
make other plans, so | had nothing to do.

A: Assert (ask
directly or say
no)

Since we have tickets for that concert on Saturday, Id like
to know | can count on you to show up.

R: Reinforce
(What good wil
come from
this?)

If we do go, it's going to be a night to remember.

Staff can follow this whrn holding restorative conversations.

Pupils can be trained to use this model when communicating their wants/ needs.

Behaviour and Relationships
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GET ON YOUR
CHILD'S LEVEL

REFLECTION

ANSWER QUES [
BUT IGNORE VERBAL |
AGGRESSION )

RAISING AN

PERSOMN

PRODLERM
FOCUSED

SOLUTION
FOCUSED

re'i:e‘ 1 ious

L s‘l‘uLLorn oy |

tattletale

:

seeks Jus'l'uce. respects rules

Behaviour and Relationships
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